
Adult Education Implementation Meeting  
May 21, 2020  1:00pm-2:30pm 

 

Webex Meeting Agenda 
Link:  https://gca.my.webex.com/gca.my/j.php?MTID=mae9b1c39430c799b0c5b36d7ca1aa87f  

 
 

Agenda Item Purpose Person(s) 
Responsible 

Timeframe 

I.  Introduction A. Welcome  

B. Roll Call 
 

Alfred 

MaryAnn 

5 min. 

II. Public Comment A. Community Comments 

 

Community 5 min. 

III.  Minutes A. Review & Approval of Minutes 
for April 16, 2020 

 

Board 5 min. 

IV.  Director’s Report A. Updates from the Director 

 

Alfred 10 min. 

V.  Workforce 
Development Report 

A. COVID Impact on Employment 
Presentation 

Judith 
 

25 min. 

VI.  CAEP Planning 

 

B. CFAD Update 
C. Annual Plan Preparation 

MaryAnn 20 min 

VII.  Member & Partner 
Updates 

A. Partner Updates 

 

MaryAnn 
 

All 

20 min 

VIII.  Next Meeting A. Next meeting date: May 21, 
2020 

 

IX.  Adjourn A. Adjournment  
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Adult Education Implementation Meeting:  Conference Call  
April 16, 2020  1:00pm-2:00pm 

 

Attendees: Tina Anderson-Wahlberg, Eliza Dzhaneryan, Abigail Espericueta, Guillermo 
Garcia, Louis Melendez, Caryn Panec, Jonathan Fein Proano, Emma 
Sanchez,  Naomi Sato, Joylene Wagner; Carmen Wynn,  

Members: Alfred Ramirez, Judith Velasco 

Staff: MaryAnn Pranke 

 
Meeting Notes 

Agenda Item Outcome 

I.  Introduction  A. Welcome & Introductions 
1. MaryAnn opened the conference call noting that this was 

the second virtual meeting for the group. 
 

2. MaryAnn reminded the group that the Executive Order 
signed by Governor Newsom relaxed the Brown Act 
requirements so that we could hold virtual public meetings. 

 
3. MaryAnn conducted roll call to confirm attendees. 

 

II.  Public 
Comments 

A. Community Comments 
1.  No community comments submitted. 

 

III.  Minutes A. Review & Approval of Minutes for March 19, 2020  
1. Minutes unanimously approved by Board members as 

presented. 
 

IV.  Director’s 
Report 

A. Updates from the Director  
1. Alfred reported that most classes were converted to online, 

but there were several challenges due to students not 
having technology at home. GCC is working on purchasing 
Chromebooks and hotspots to check out to students, but is 
still working on developing a process to do so. 

2. Students that do have technology are doing well with online 
courses.  Students are called to make sure they are doing 
well. 

3. A decision has already been made that summer classes will 
be held online. 

4. Garfield is waiting for direction from CASAS to be able to 
test students virtually. Instructions are forthcoming and 
CASAS will approve virtual testing. 
 

Page 3 of 38



Agenda Item Outcome 

V.  Workforce 
Development 

Report 

A. Upcoming Grants for Emergency Assistance 
Judy provided an update on workforce development services 
during the pandemic: 

1. Verdugo Jobs Center (VJC) continues to function with 
skeletal staff who rotate onsite.  

2. VJC has converted its services to virtual experience and 
continues serving customers. Staff find that people are in 
shock because many have never been laid off or 
unemployed before.  

3. VJC continues to receive many calls with questions for 
unemployment insurance (UI) and has created a FAQ to 
assist affected workers. FAQ is included in meeting packet.  

4. Judy noted that the easiest way to apply for UI is online. All 
other ways to apply are slower. Recipients are receiving a 
debit card from Bank of America for their benefits. Federal 
assistance is expected to support the states issuing the 
payments. 

5. Sole proprietors will also be able to receive UI; however, it is 
taking longer for their benefits because the system is not set 
up to issue payments for 1099 contractors. 

6. Small business can apply for Paycheck Protection funds 
although it appears that all funds are obligated. However, it 
is expected that more funds will be made available.  

7. VJC website has pulled resources together for job seekers, 
affected workers laid off due to pandemic, and business on 
its website: verdugojobscenter.org    

8. Judy also introduced a Pre-Application process that the 
state will be implementing to facilitate virtual eligibility 
determination and enrollment in WIOA Title I. This should be 
implemented very soon.   

9. Judy reported that staff have been busy writing grants and 
accessing emergency funds to assist affected workers.  

 
B. Impact of COVID 
MaryAnn provided an update on the impact of COVID-19 and 
emergency grants: 

1. City of Glendale is the third most impacted City in the 
County. 

2. Verdugo has 4,600 businesses in retail, food/drink, 
accommodations, and entertainment industries with almost 
50,000 employees that would be impacted. 
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Agenda Item Outcome 

3. VWDB receives WARN notices almost daily. A total of 69 
layoff notices have been received to date, and almost half 
are noting that it is “unknown” if they will be hiring the 
workers back once the Shelter in Place Order is lifted. 

4. Emergency grants that are expected are as follows: 

a. State Emergency Assistance Grant: Will provide career 
services and training to transition affected workers to new 
jobs or temporary jobs. Participants will be able to receive 
up to $3,000 in supportive services to assist with rent, 
utilities, purchasing technology needed for virtual 
services, and other living expenses.  

b. Federal Employment Recovery Grant: Will focus on paid 
work-based learning to provide new or temporary jobs.  
Participants can receive up to $1,500 in supportive 
services. 

c. Underserved Populations State Grant:  Targeting English 
Language Learners (ELL), provides supportive services 
up to $800 each. Participants will need to be enrolled in 
WIOA I program, but this grant is specifically for issuing 
supportive services to underserved populations. In 
addition to ELL, veterans, low income, justice involved 
and individuals with disabilities are also eligible if they 
were affected by COVID-19. 

VI.  Member & 
Partner 
Updates 

A. Partner Updates 
1. IRC: Jonathan reported that all services are provided 

virtually including immigration services. Some are free of 
charge and some for nominal fee. CDFI loans for education, 
immigration and credit building ladder are also available. No 
late fees are being charged, but there is a small interest 
rate. Public charge and immigration questions can be 
referred to IRC.  

a. Gov. Newsom has allocated $125M to serve 
undocumented immigrants and hope those funds will 
come to IRC to issue to consumers. 

2. Library: Working with community organizations to have free 
canned food available. Hot spots may be available for 
checkout for library cardholders to use; please email 
Guillermo if there is a need. 

3. Regional Center:  completely open, but everyone is working 
from home and including, all case managers. COVID-19 
impacted those consumers working and many still have job 
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Agenda Item Outcome 

coaches. Some went to work virtually. 

4. Campbell Center: Remote services are being provided and 
staff continue working from home. Individuals are working 
from home and only 1 working on site with job coach. 

 

B.  Next Meeting A. Next meeting date:  May 21, 2020; 1:00pm – 3:00pm. 
 
1. MaryAnn noted that the meeting will remain planned as 

scheduled; however, depending on the emergency situation, 
may either remain a conference call or be cancelled. 

 

C.  Adjournment Meeting Adjourned at 2:00pm. 
 
 

 
 
 
 

Page 6 of 38



The Verdugo Workforce Development Board (VWDB) envisions an economically vibrant, tri-city region
with thriving businesses, youth, and job-seekers on career paths that reflect their highest potential.

ANNUAL UNEMPLOYMENT RATES BY CITY

Unemployment Rates

Comparison

Verdugo:

LA County:

California:

USA:

6.2%

6.4%

5.6%

4.4%

Source: Employment Development Department Labor Market Information Division

Reporting Period: March 20201

Labor Market Report: Verdugo Region
March 2020

Quarterly Issue

9,200 58,200 101,400 168,800

VERDUGO REGION LABOR FORCE (RESIDENTS)

Labor force numbers are also based on EDD estimates of the number of residents who earned at least $1 during
the reporting period. These residents may be working outside of the Verdugo Consortium. The total Verdugo
labor force as of March 2020 is 168,800.

Verdugo Workforce Development Board

UNEMPLOYMENT RATES COMPARISON

The unemployment rates have increased in all three cities, county and state due to the Shelter In Place order
issued by the State of California on March 19, 2020 in response to the COVID-19 pandemic.
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Employment in the Verdugo Consortium by industry sector is based on payroll data and the number of employees
for firms that are located within the three cities. Employers determine their industry sector by selecting the North
American Industry Classification System (NAICS) code when they register with Dun & Bradstreet.

The Information sector includes publishing, broadcasting and social media; however, Information Technology falls
under Professional Services. Services includes repair and maintenance as well as personal services such as
housekeeping and laundry. Administrative and Support Services include office, employment, travel, and security
services.

In 2020, Professional Services continued to gain in employment by 26% compared to 2019. Retail Stores are still
on a downward trend with an 11% decrease compared to 2019. Employment in Finance increased by 19%
compared to the previous year. Services is continuing to increase by 11% compared to 2019. While the
Information sector continues to be the leading industry in employment, it also recorded a modest gain of 5%
from 2019. These trends will likely change given the economic impact of the mass layoffs that occurred in March
2020 as a result of the State of California’s Shelter In Place order in response to the COVID-19 pandemic.

TOP 10 INDUSTRY SECTORS FOR EMPLOYMENT- VERDUGO CONSORTIUM

Source: Dun & Bradstreet, Econovue and Bureau of Labor Statistics Quarterly 

Census of Employment and Wages

Labor Market Report: Verdugo Region
Verdugo Workforce Development Board March 2020

Quarterly Issue
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TOP OCCUPATIONS IN JOB ADS – VERDUGO AREA

Source: Employment Development Department Labor Market Information Division

Reporting Period: March 2020

OCCUPATION # OF JOB ADS

1. Software Developers, Applications 183

2. Computer Occupations, All Other 179

3. Managers, All Other 176

4. Registered Nurses 134

5.Sales Representatives, Wholesale and Manufacturing, Except Tech & Sci Product 115

6. Retail Salespersons 104

7. Customer Service Representatives 83

8. Marketing Managers 75

9. First-Line Supervisors of Retail Sales Workers 70

10. Secretaries and Administrative Assistants, Except Legal, Medical, and Executive 69

TOP 5 EMPLOYERS POSTING JOBS – VERDUGO AREA

Help Wanted Online from The Conference Board and WANTED
Technologies report the top ten cities in the Los Angeles County
with the most job ads. Consistently, Burbank and Glendale are
reported amongst these top ten cities with the number of job
ads posted for the reporting month. This indicates the economic
vibrancy of the businesses in the Verdugo community relative to
the other cities located in the region.

CITIES WITH THE MOST JOB ADS

Labor Market Report: Verdugo Region
Verdugo Workforce Development Board

*Increase/Decrease from December 2019 Verdugo LMI report.  NBC replaced Dignity Health. 

Significant decrease in the following Top Occupations in Job Ads were observed in March 2020 compared to the
December 2019 numbers: Registered Nurse -34%, Retail Salespersons -31%, First-Line Supervisors of Retail Sales
Workers -32% and Customer Service Representatives -19%. All other occupations had modest increases between 6%
and 11%.

March 2020

Quarterly Issue

361 Ads
(10%)

118 Ads
(-3%)

67 Ads
(23%)

52 Ads 
(-28)

42 Ads
NEW
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DEFINITIONS

Labor force: Persons classified as employed or unemployed.

Employed persons: Persons 16 years and over in the civilian noninstitutional population who, during the

reference week, (a) did any work at all (at least 1 hour) as paid employees; worked in their own business,

profession, or on their own farm, or worked 15 hours or more as unpaid workers in an enterprise operated by a

member of the family; and (b) all those who were not working but who had jobs or businesses from which they

were temporarily absent because of vacation, illness, bad weather, childcare problems, maternity or paternity

leave, labor-management dispute, job training, or other family or personal reasons, whether or not they were

paid for the time off or were seeking other jobs. Each employed person is counted only once, even if he or she

holds more than one job. Excluded are persons whose only activity consisted of work around their own house

(painting, repairing, or own home housework) or volunteer work for religious, charitable, and other

organizations.

Unemployed persons: Persons aged 16 years and older who had no employment during the reference week,

were available for work, except for temporary illness, and had made specific efforts to find employment

sometime during the 4-week period ending with the reference week. Persons who were waiting to be recalled

to a job from which they had been laid off need not have been looking for work to be classified as unemployed.

Unemployment rate: The unemployment rate represents the number unemployed as a percent of the labor

force.

Source: US Bureau of Labor Statistics

Labor Market Report: Verdugo Region
Verdugo Workforce Development Board December 2019

Quarterly Issue
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American jobs are undergoing massive technological transformation, with 
even entry-level workers now expected to use all manner of digital devices 
and equipment. Examples include restaurant workers being trained in food safety using virtual 
reality goggles, home health aides using tablet computers to report patient information, retail clerks 
using smartphone apps to process returned items, and 
manufacturing workers using augmented reality to 
assemble parts.
To succeed in this rapidly transforming environment, workers need 
broad-based digital problem-solving skills that equip them to learn 
a wide variety of today’s technologies and navigate continued 
changes in the future. This digital literacy includes both the 
capacity to use technology and the cognitive skills necessary to 
navigate it successfully.

But a startling one-third of American workers lack these vital 
digital skills. This lack of skills has wide-ranging consequences, 
hampering workers’ own economic mobility and security, while 
also holding back the productivity and economic competitiveness 
of the U.S. companies that employ them.

Workers of color are disproportionately affected by digital skill 
gaps compared to their white peers, in large part due to structural 
factors that are the product of longstanding inequities in American 
society, such as income and wealth gaps and uneven access to 
high-quality K-12 education. Historically, public policy decisions 
played a key role in forming racial inequities in educational 
attainment, employment, and wages among American workers. 
Policies also have helped create the systems that shape access 
and outcomes in postsecondary education and training for people 
of color. Therefore, public policies must now be an integral part of 
the solution to addressing digital skill gaps for workers of color.

This fact sheet draws on U.S. data from a respected international 
assessment known as the Organization for Economic Cooperation 
and Development (OECD) Survey of Adult Skills, or PIAAC.1  
The data shows that 13 percent of currently employed American 
workers ages 16-64 have no digital skills, and an additional 18 
percent have very limited skills. Another one-third (36 percent) 

www.nationalskillscoalition.org

Have questions or want to learn about specific examples?
Contact National Skills Coalition for details at info@nationalskillscoalition.org.

DIGITAL SKILLS SERIES

Applying a racial equity  
lens to digital literacy
How workers of color are affected by digital skill gaps

Currently employed US workers ages 16-64. Source: OECD Survey of Adult Skills (PIAAC), 2012-14.

MORE THAN HALF OF LATINO WORKERS
NEED DIGITAL SKILLS

ONE-THIRD OF ASIAN AMERICAN/PACIFIC ISLANDER 
WORKERS NEED DIGITAL SKILLS

HALF OF BLACK WORKERS NEED DIGITAL SKILLS 
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Currently employed US workers ages 16-64. Source: OECD Survey of Adult Skills (PIAAC), 2012-14.
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have achieved a certain level of proficiency, and the remaining  
33 percent have the advanced skills necessary to be most 
adaptable to changing technology. 

Due to longstanding inequities, workers of color are over-
represented among those with limited or no digital skills.  
For example, Black workers comprise 12 percent of overall 
workers, but represent 15 percent of the subset of workers who 
have no digital skills and 21 percent of those with limited skills. 
Latino workers (who may be of any race) are 14 percent of 
overall workers, but represent a full 35 percent of workers with 
no digital skills, and 20 percent of those with limited skills. 

The picture for Asian American and Pacific Islander (AAPI) 
workers is more mixed. These workers represent 5 percent of 
overall workers, 4 percent of workers with no digital skills, and 
7 percent of workers with limited skills.2 Unfortunately, detailed 
data on other workers of color – such as Native Americans or 
multi-racial individuals – is not available due to low sample 
size. (See text box on insufficiency of data.)

DELVING DEEPER:   
WORKERS WITH NO DIGITAL SKILLS  
While the numbers listed above describe the percentage of all 
workers with few or no digital skills who are of various racial/ 
ethnic groups, it’s also important to analyze the converse. 
In other words: what percentage of all workers within each 
specific race/ethnicity lack digital skills? Looked at from this 
perspective, fully 17 percent of all Black workers have no digital 
skills. Similarly, 32 percent of all Latino workers have no digital 
skills, as do 10 percent of all Asian Americans and Pacific 
Islanders.3  

These workers failed to meet one or more of the three baseline 
criteria to even take the full PIAAC digital skills assessment: 1) 
prior computer use, 2) willingness to take the computer-based 
assessment, or 3) ability to complete four out of six very basic 
computer tasks, such as using a mouse or highlighting text on 
screen.  

It’s important to note that some of these workers likely have 
what is known as fragmented knowledge. (See text box below.)

Applying a racial equity lens to digital literacy

It may seem surprising that in this day and age some workers 
have few or no digital skills. It is important to note that many of 
these workers may have fragmented knowledge: That is, they 
may be comfortable using a mobile phone to text a photo, but not 
familiar with how to operate a mouse or upload a job application. 

This is particularly true for individuals who do not own a desktop or 
laptop computer. Data from the US Census Bureau indicates  that 
23 percent of US households fall into this category. 4

Fragmented knowledge is also more likely to occur among 
people who have smartphone-only internet access—that is, they 
can get online using their phones, but don’t have broadband 
internet access at home. A 2019 survey from the nonpartisan Pew 
Research Center showed that people of color are more likely to 
have smartphone-only internet access, with 23 percent of Black 
respondents and 25 percent of Latino respondents falling into this 
category, compared to just 12 percent of whites.5

Workers with fragmented knowledge may be adept in navigating 
certain digital tasks they use often in their daily lives, yet also be 
held back from advancing in their careers due to lack of the digital 
problem-solving skills measured by the PIAAC. 

Policymakers and advocates seeking to help these workers 
upskill should be careful not to underestimate their ingenuity 
and expertise.6 In particular, leaders should ensure that workers 
have a voice in identifying what skill-building opportunities they 
need, what support is necessary to ensure their success, and 
how their employers can most effectively be engaged in upskilling 
conversations. (Labor-management partnerships are one proven 
model for this type of collaborative program design.7)

Understanding the phenomenon of fragmented knowledge can 
help leaders avoid making assumptions about who lacks digital 
skills and why, and which interventions can help people make 
bridges between the skills they have and the skills they need. 

Currently employed US workers ages 16-64. Source: OECD Survey of Adult Skills (PIAAC), 2012-14.
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Is the glass half-full or half-empty? Understanding fragmented knowledge
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Applying a racial equity lens to digital literacy

ONE FOOT ON THE LADDER:  
WORKERS WITH LIMITED DIGITAL SKILLS
An additional one-third (33 percent) of all Black workers 
have limited digital skills, as do 25 percent of all Latino 
workers and 26 percent of all Asian American and Pacific 
Islander workers.8 People with limited digital skills would 
have a hard time accomplishing simple digital tasks that 
have a generic interface and just a few steps. An example 
would be a person who is presented with five e-mails in 
an inbox. The e-mails are responses to an event invitation. 
People who have limited digital skills would struggle to 
complete the task of sorting the e-mails into pre-existing 
folders to track who is and is not attending the event.  

HOLDING STEADY:  
WORKERS WITH PROFICIENT  
DIGITAL SKILLS
Approximately 37 percent of all Black workers have 
achieved a certain level of proficiency in their digital skills, 
as have 26 percent of all Latino workers and 36 percent 
of all Asian American and Pacific Islander workers.9 
People at this level would typically struggle with tasks that  
require the use of both generic and specific technology 
applications. For example, a person might be presented 
with a new type of online form and need to navigate 
across multiple pages and applications to answer the 
test question. The task may have multiple steps and may 
require the use of tools (such as the “sort” function) to 
solve the problem. Workers at this digital skill level might 
have difficulty with the higher-level reasoning necessary to 
solve the problem and complete this task.

Many younger workers nevertheless  
have digital skill gaps
While it might seem that younger workers would be uniformly 
digitally literate, the data in fact show that a significant portion of 
American workers with few or no digital skills are in their late teens 
through early 30s. Specifically, fully a quarter (25 percent) of all US 
workers with no digital skills are between the ages of 16-34, and 29 
percent of those with limited skills are between 16-34. 

Perhaps more worryingly, younger Americans are also behind their 
international peers. Looking at a broader set of PIAAC data that 
includes all adults (not just workers) ages 16-34, the US scored 
lower in digital skills than 17 out of 18 peer countries. Top countries 
included Finland, Japan, and Norway, with only Poland falling below 
the US.10

These stark gaps in younger workers’ skills reflect several distinct 
issues: First, the challenge of fragmented knowledge. (See earlier 
textbox.) Younger workers are not immune to the reality faced by 
their older peers, in which they develop only those skills that they 
regularly use. Thus, a person might be confident in making a quick 
TikTok video, but stymied when it comes to using a spreadsheet. 

Second, younger workers are more likely to be people of color. 
As discussed throughout this fact sheet, workers of color face a 
variety of additional barriers to digital skill-building. Finally, younger 
workers may face uneven access to upskilling opportunities, 
especially if they are employed in occupations or industries that 
tend to provide fewer employer-based training opportunities and 
less support for workers wishing to pursue additional education.
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IN A STRONG POSITION:  
WORKERS WITH ADVANCED SKILLS
The final category encompasses workers with advanced 
digital skills. Approximately 13 percent of all Black workers, 17 
percent of all Latino workers, and 28 percent of Asian American 
and Pacific Islander workers have advanced digital skills. (In 
comparison, a full 41 percent of white workers have advanced 
digital skills.) At this level, a person might have to make use 
of an online form that they are encountering for the first time. 
In doing so, they might have to define for themselves the goal 
of the problem they are solving, and use inferential reasoning 
in solving the problem. They might need to navigate across 
different online pages and applications, carry out multiple 
steps of a task, and evaluate the relevance of a set of items to 
discard distractors. 

WHY WORKERS MAY LACK DIGITAL SKILLS 
In addition to the structural issues mentioned above regarding 
digital access and inclusion, the data shows that a handful of 
demographic factors are closely correlated with lack of digital 
skills. Among those factors are:

• Limited educational attainment (high school diploma or less)
• Low earnings (in the bottom two quintiles of monthly 

earnings)
• Limited literacy skills

Workers who face one or more of these barriers are less likely 
to pursue upskilling opportunities—though not for lack of 
interest on their part. Previous research shows that time and 
money are significant barriers for workers who would like 
to upskill but are not currently enrolled in classes or other 
training.13 Unsurprisingly, workers who are most crunched 
for time and money tend to be low-wage workers, who are 
also more likely to be employed in jobs that offer limited 
opportunities for skill-building and career advancement.

Applying a racial equity lens to digital literacy

Immigrant workers’ digital skills
Immigrants comprise one in six American workers, and the 
majority of immigrants are people of color. This trend is 
expected to continue well into the future, with Asian and Latino 
immigrants making up the largest shares of new Americans.11

Immigrants are similar to their US-born peers in that both 
groups include significant numbers of workers with digital skill 
needs. In particular, PIAAC data analyzed for this fact sheet 
show that 33 percent of all immigrant workers have no digital 
skills and 29 percent have limited skills, while 24 percent have 
proficient skills and 15 percent have advanced skills. 

(PIAAC data does not include specifics about immigration 
status. In general, other data show that approximately three-
quarters of immigrants in the US have legally authorized status 
and the remaining 25 percent are undocumented.12)

English learners, many of whom are people of color and/
or immigrants, also have digital skill gaps. PIAAC data show 
that 40 percent of all workers with limited English have no 
digital skills, 27 percent have limited skills, 22 percent have 
proficient skills, and 11 percent have advanced skills. It is 
important to note that because the digital skills assessment 
took place in English, these numbers may underestimate 
workers’ technological proficiency when working in their home 
language. However, because English usage is so dominant in 
US workplaces, it is important to know how workers fare when 
they are functioning in that language. 

Note: This fact sheet recognizes that the challenges faced 
by people of color with deep generational roots in the 
United States and the challenges faced by immigrants 
sometimes differ; however, the policy recommendations 
included here aim to address inequities for people of color 
from both immigrant and non-immigrant backgrounds.
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Special note on insufficiency of data 
The primary data source used for this report, the OECD 
Survey of Adult Skills, or PIAAC, does not have sufficient 
sample size to allow for data disaggregation within the 
Asian American and Pacific Islander (AAPI) category. 
Thus, information on specific ethnicity or ancestry groups 
such as Cambodian Americans or Korean Americans 
is not available. Similarly, the dataset does not allow 
for detailed analysis pertaining specifically to Native 
Americans, including American Indians, Alaska Natives, 
and Native Hawaiians; or to individuals of Middle Eastern/
North African (MENA) heritage; or to people who identify 
as multi-racial. 

This lack of information reflects broader shortcomings in 
the availability of data on these communities. For example, 
there are chronic challenges in lack of disaggregation 
within AAPI data. Economic data about Native Americans 
is often outdated and insufficient to interpret reliably. 
Data about Native Americans is frequently described 
as statistically insignificant and often excluded from 
institutional data and reporting.16

National Skills Coalition recognizes the frustration that 
the absence of vital data can cause for policymakers 
and advocates alike. To address this issue, policymakers 
should fund the provision of expanded data collection 
through existing channels such as the PIAAC survey, 
gathering information from a larger pool of respondents 
in key ethnic communities so that findings can be 
disaggregated in the future. 

Applying a racial equity lens to digital literacy

WHAT POLICYMAKERS CAN DO 
For workers of color to thrive in the United States, they will need 
equitable opportunities to build in-demand digital skills—and 
businesses will need to invest in helping their employees build 
such skills. Congress can take action by investing in upskilling for 
workers and jobseekers through existing workforce and education 
legislation as well as new proposals. To ensure that workers of 
color benefit equitably from these investments, policymakers 
should require outcome data to be disaggregated by race and 
ethnicity. This allows policymakers, advocates, and service 
providers to identify where there are springboards or bottlenecks 
in their systems that are supporting or hindering racial equity in 
digital skill-building.14 

There are a range of federal policies that provide opportunities 
for legislative action. Current federal investments in workforce 
development provide almost no dedicated support for digital 
skill-building; most notably, Title II of the Workforce Innovation and 
Opportunity Act (WIOA) lists digital literacy as one of numerous 
allowable activities for adult education programs.15 WIOA is due 
for reauthorization in 2020. Digital literacy investments could also 
be bolstered through other key federal workforce and education 
policies, such as the Higher Education Act, Perkins Career and 
Technical Education Act, or Supplemental Nutrition Assistance 
Program Employment and Training (SNAP E&T).  
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Footnotes
1 PIAAC stands for the Program for the International Assessment 

of Adult Competencies. Unless otherwise noted, all data in this 
fact sheet comes from the PIAAC 2012-14 US data on currently 
employed workers ages 16-64. For more information, refer to 
the “Where this data comes from” text box elsewhere in this fact 
sheet.

2 It is probable that these numbers are an artifact of US 
immigration policy. Compared to Americans overall, Asian 
Americans and Pacific Islanders (AAPIs) are much more likely 
to be immigrants, and many have arrived in the US under visa 
categories that select for wealthier and more highly educated 
individuals. Importantly, these factors are not equal across 
all AAPI groups; for example, individuals who arrived from 
Southeast Asian countries via the refugee resettlement process 
may have had fewer opportunities for formal education in their 
home countries. Unfortunately, low sample size does not allow 
the digital literacy data in this report to be disaggregated by 
AAPI sub-group. 

3 For comparison, nine percent of all white workers have no digital 
skills. 

4 “Computer and internet use in the United States: 2016,” US 
Census Bureau, 2018, https://www.census.gov/content/dam/
Census/library/publications/2018/acs/ACS-39.pdf

5 Source: https://www.pewresearch.org/internet/2019/06/13/
mobile-technology-and-home-broadband-2019/. Data on Asian/
Pacific Islanders and other racial/ethnic groups was not provided 
in the Pew study. Additionally, it should be noted that among 
overall adults surveyed by Pew who lack home broadband 
internet access, 27 percent cited cost (of either the broadband 
service or a computer) as the most important reason for their 
lack of access. Cost concerns may be more common among 
people of color due to factors such as the racial wealth gap and 
pay inequality. Other aspects of structural racism also play a 
role in broadband internet access and related issues, as detailed 
by Sam Gustin in “Systemic Racial Discrimination Worsens the 
US Digital Divide, Study Says,” Vice, December 14, 2016, https://
motherboard.vice. com/en_us/article/aek85p/systemic-racial-
discrimination-worsens-the-us-digital-divide-study-says.   

6 See, for example, “Digital Diaspora: How immigrants are 
capitalizing on today’s technology,” Welcoming Center for New 
Pennsylvanians, November 2012, https://welcomingcenter.org/
wp-content/uploads/2016/08/Digital-Diaspora-FINAL-report-
Nov-2012-1.pdf.

7 “The benefits of labor-management partnerships,” 
Labor-Management Project, 2014, https://www.
labormanagementinitiatives.org/wp-content/uploads/
sites/7/2014/11/Benefits-of-LM-Partnership-Cross-Industry-Lit-
Review.pdf

8 For comparison, 14 percent of white workers have limited digital 
skills. 

9 For comparison, 37 percent of white workers have proficient 
digital skills. 

10 America’s Skills Challenge: Millennials and the Future, Madeline 
J. Goodman, Anita M. Sands, Richard J. Coley, Educational 
Testing Service, 2015, https://www.ets.org/s/research/30079/
asc-millennials-and-the-future.pdf. Specific PIAAC PS-TRE 
international comparison chart viewable at: https://www.ets.
org/s/research/30079/millennials.html.

11 Jynnah Radford and Luis Noe-Bustamante, “Facts on U.S. 
Immigrants: Statistical portrait of the foreign-born population in 
the United States,” Pew Research Center Hispanic Trends, June 
3, 2019, http://www.pewhispanic. org/2018/09/14/facts-on-u-
s-immigrants/#fb-key-charts-origin. Mark Hugo Lopez, Jeffery 
Passel and Molly Rohal, Modern Immigration Wage Brings 59 
Million to U.S., Driving Population Growth and Change Through 
2065: Views of Immigration’s Impact on U.S. Society Mixed, 
September 28, 2015, http://www.pewhispanic.org/2015/09/28/
modern-immigration-wave-brings-59-millionto-u-s-driving-
population-growth-and-change-through-2065/.

12 Jeanne Batalova, Brittany Blizzard, and Jessica Bolter 
“Frequently Requested Statistics on Immigrants and 
Immigration in the United States,” Migration Policy Institute, 
February 14, 2020, https://www.migrationpolicy.org/article/
frequently-requested-statistics-immigrants-and-immigration-
united-states#Unauthorized%20Immigrants

13 Foundational Skills in the Service Sector (National Skills 
Coalition, 2017), https://m.nationalskillscoalition.org/resources/
publications/file/NSC-foundational-skills-FINAL.pdf

14 A version of this is already in place in Minnesota, which has 
disaggregated performance data from its workforce programs 
by race and ethnicity through a public dashboard located on 
its Department of Employment and Economic Development 
website. Learn more in The Roadmap for Racial Equity 
(National Skills Coalition, 2019), https://nationalskillscoalition.
org/resources/publications/file/Racial-Equity-Report_6x9_web.
pdf

15 See: https://www2.ed.gov/about/offices/list/ovae/pi/AdultEd/
integrating-technology.pdf

16 “Why Data Matters When It Comes to Asian Americans 
and Pacific Islanders and Education,” NBC News, August 
2, 2016, https://www.nbcnews.com/news/asian-america/
why-data-matters-when-it-comes-asian-americans-pacific-
islanders-n621196. Heather Shotton, Shelly C. Lowe, and 
Stephanie J. Waterman, Beyond the Asterisk: Understanding 
Native Students in Higher Education, Stylus Publishing (VA), 
March 5, 2013, https://www.powells.com/book/ beyond-the-
asterisk-9781579226244. Christine A. Nelson, “Moving Away 
From Data Invisibility at Tribal Colleges and Universities,” 
Higher Education Today, November 20, 2017, https://www.
higheredtoday.org/2017/11/20/moving-away-data-invisibility-
tribal-colleges-universities/)

Applying a racial equity lens to digital literacy

Where this data comes from 
Data in this publication comes from the Survey of Adult Skills, 
conducted under the auspices of the Organization for Economic 
Cooperation and Development. The survey, also known as the 
Program for the International Assessment of Adult Competencies or 
PIAAC, is administered by National Center for Education Statistics 
at the U.S. Department of Education. The survey gathered data from 
a representative sample of U.S. adults in 2012 and 2014. (Data used 
in this analysis combine information from both years for greater 
statistical precision.).  The survey includes a background demographic 
questionnaire that is administered in English or Spanish, followed by 
a cognitive assessment in English measuring the three domains of 
literacy, numeracy, and the somewhat awkwardly named “problem-
solving in technology-rich environments,” or PS-TRE. The data included 
here comes from the PS-TRE section of the study.

Note: An additional round of U.S. PIAAC data collection was completed 
in 2017. While 2017 data is not reflected here due to the timing of its 

release to the public, it is largely consistent with earlier years. Learn 
more about the 2017 data here:  https://nces.ed.gov/surveys/piaac/
current_results.asp
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Executive Summary
The Glendale Community College District Regional Consortium was rebranded in 2016 as Glendale Local Area Education
Network Services (GlendaleLEARNS) and serves the residents of the City of Glendale. GlendaleLEARNS members and partners
implement adult education programs as allowed under AB 104, throughout the community integrating workforce and
education in the process to provide seamless services that assist students in attaining employment or civic engagement, in
accordance with its mission to “provide pathways to skills acquisition and education leading to meaningful employment or
civic engagement for individuals of all abilities.”As required in AB 104, GlendaleLEARNS completes an Annual Plan each year,
and a Three-Year Plan every three years. All members and partners participate in a comprehensive strategic planning process
to develop the Three-Year Plan, and an adjusted process for each Annual Plan. The strategic planning process includes
extensive pre-planning assessments consisting of an environmental scan to evaluate current demographics, labor force data
and economic environment. A community needs assessment as well as a self-assessment were also conducted for the recent
Three-Year Plan to gather as much information as possible for development of the goals and strategies that accurately meet
the targeted needs of students. Using results from the assessments conducted, GlendaleLEARNS established four goals for its
Three-Year Plan: 1) Develop Career Pathways for Priority Populations; 2) Implement Programs that Prepare Students for
Entering Career Pathways and Subsequent Competitive Employment; 3) Implement Professional Development opportunities to
ensure leaders, sta� and faculty have the knowledge and skills needed to meet community needs for adult education and
workforce development; 4) Capitalize on opportunities to leverage resources with GlendaleLEARNS partners. Logic Models
were developed to delineate the strategies as well as performance measures that will be used to track progress and
achievement of goals. This comprehensive information was also used to define the strategies and tasks that will be addressed
in the Annual Plan. The Logic Model delineates the short-term goals and strategies that comprise the focus for the Annual Plan.
Annual allocations, budgets and work plans are derived from the Three-Year Plan, and specifically, from the short-term plans
to ensure alignment and support of the GlendaleLEARNS vision: Through collaboration, shared resources, career pathways,
seamless services and innovation programs, all adult learners will have access to education leading to meaningful and gainful
employment or civic engagement. Key accomplishments in Program Year 2018-2019 include the full implementation of a
strategic co-enrollment system for students with disabilities and English Language Learners (ELL). The strategic co-enrollment
system allows students to be enrolled in multiple funding sources such as Workforce Innovation & Opportunity Act (WIOA), to
ensure all student needs are addressed for successful attainment of career goals, while leveraging resources. The co-
enrollment system is recognized throughout the state as a best practice and featured in workforce development and
education conferences.

Regional Planning Overview
GlendaleLEARNS members and partners created a logic model for each goal and its related strategies. The logic models
delineate activities, outputs, and outcomes which can serve as the roadmap or action plan to accomplish the strategies and
meet the overall goals. Specific strategies and activities will be assigned through the five committees established to implement
the Three-Year and Annual Plans: 1) English as a Second Language, 2) Career Pathways, 3) Programs for Adults with
Disabilities, 4) Marketing and Communications, and 5) Professional Development. The logic models will be reviewed during the
monthly GlendaleLEARNS meeting to track progress and accomplishments.

Meeting Regional Needs

Regional Need #1

Gaps in Service / Regional Needs
The Consortium is home to 15,976 individuals of working age (18-64 years) with disabilities and the majority of these
individuals (10,778) residing in Glendale. Of this total, 771 are veterans with service-connected disabilities. While 4,714
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individuals with disabilities are in the labor force, 11,262 are not. Although there could be many reasons why 70% of working
age individuals with disabilities are not in the labor force, GlendaleLEARNS has learned that many are not because they do not
believe there are employment opportunities for them and are not familiar with services available to train and assist them.
Further, individuals with cognitive disabilities in Glendale have a 52.4% unemployment rate while the rest of the city, state and
nation have less than 5% unemployment rate. While GlendaleLEARNS has focused on expanding services to adults with
disabilities, data show that the need remains for addressing the unemployment rate of this population, in particular those with
cognitive disabilities. Expanding services, including career pathways, remains a priority for GlendaleLEARNS.

How do you know? What resources did you use to identify these gaps?
The strategic planning process to develop the recent Three-Year Plan began with an environmental scan to understand the
local community, labor market and economic environment. Data sets included demographics and economic such as
population, median income, educational attainment, poverty levels, and language usage as reported by US Census Bureau.
Labor market information includes industry and occupation employment, unemployment rates, and labor force data
available through Employment Development Department Labor Market Information Division. The environmental scan results
were used by the partners to identify areas that need to be addressed and determine if fewer or additional resources should be
invested.

How will you measure e�ectiveness / progress towards meeting this need?
E�ectiveness will be determined by monitoring measures and outcomes. Specific measures will be monitored including:
number of AWD enrolled; number of AWD that complete their programs; and number who enter employment or higher
education. Measures will be monitored through quarterly participant reports submitted to the state. Progress will also be
tracked through weekly reports generated for students enrolled in career pathways. Student Success Teams are established
for each career pathway that allows the co-enrolling partners to exchange information and monitor student progress to
ensure success completion and transition to employment.

Regional Need #2

Gaps in Service / Regional Needs
The City of Glendale’s current population is 203,054 with 107,254 of these foreign born. A total of 65,056 of the foreign-born
residents report speaking English “less than very well” indicating the continued need for ESL throughout the region. Further,
128,793 of these residents are living at or below the poverty level. To address this gap, GlendaleLEARNS will continue to expand
ESL o�erings throughout the region. Further, GlendaleLEARNS identified the need to develop career pathways that address the
specific needs of English Language Learners (ELL) and infuse contextual ESL within the curricula to expedite skill acquisition
and transition to gainful employment.

How do you know? What resources did you use to identify these gaps?
Using these data from the environmental scan, GlendaleLEARNS partnered with VWDB to conduct its community needs
assessment. The assessment began with community forums held to access input from partners, students, business and key
stakeholders. The environmental scan results were used as the foundation for discussion of needs and gaps with the forum
participants. Through facilitated questions posed to the group, the participants identified the needs and career pathway
solution to assist the ELL in transitioning to competitive employment that will assist in li�ing them out of poverty.

How will you measure e�ectiveness / progress towards meeting this need?
Specific measures will be monitored including: number enrolled in ESL, number of ESL, that complete their programs; and
number who enter employment or higher education. Measures will be monitored through quarterly participant reports
submitted to the state. Student Success Teams will also be established for each career pathway that allows the co-enrolling
partners to exchange information and monitor student progress to ensure success completion and transition to employment.

Regional Need #3

Gaps in Service / Regional Needs
The current poverty rate for Glendale is 15.6%, and the total number of residents living below the poverty level is 31,676;
however, only 6,146 are receiving CalFresh, representing 8.4% of the poverty population. These data indicate that 25,530
residents living below poverty level are not receiving CalFresh assistance, even though they may be eligible. A greater focus on
addressing the needs of low income individuals was identified by GlendaleLEARNS partners. Forum participants identified the
need for career pathways that incorporate ABE and ASE to address educational gaps through bridge programs or infused in
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career pathways. Earn and learn opportunities including paid work experience should also be incorporated into career
pathways so that students can a�ord to enter comprehensive training that will address multiple barriers.

How do you know? What resources did you use to identify these gaps?
The environmental scan provided the demographic data for the region which identified specific needs of Glendale residents.
These data were used as the basis for discussion during the stakeholder forums which also provided further information on
barriers and needs of the community and its residents. Discussions were also centered on potential solutions to address the
identified barriers and how the adult ed and workforce development system could be used to implement solutions.

How will you measure e�ectiveness / progress towards meeting this need?
Specific measures will be monitored including: number enrolled in ABE/ASE, number of ABE/ASE that complete their
programs with measurable skills gains; number who enter and complete career pathways; number who participate in work
experience; number who enter employment and wage at placement. Measures will be monitored through quarterly
participant reports submitted to the state. Student Success Teams will also be established for each career pathway that allows
the co-enrolling partners to exchange information and monitor student progress to ensure success completion and transition
to employment.

Gaps In Service
New Strategies

Strategy #1
Continue developing and implementing career pathways with partners to address the needs of students with multiple barriers
as well as address the workforce needs of current and future employers.

Strategy #2
Continue to partner with Department of Rehabilitation (DOR), Verdugo Jobs Center (VJC) as the local America's Jobs Center of
California (AJCC), CalWORKs, and Glendale Youth Alliance (GYA) to include career exploration, work experience, on-the-job
training as transition work-based earn and learn opportunities to e�ectively move career pathway graduates into
employment.

Seamless Transitions
New Strategies

Strategy #1
Increase public awareness of adult education opportunities as well as all services available through GlendaleLEARNS and
partners. Include participant interviews and testimonials to share success stories that inspire others to pursue their dream
careers.

Strategy #2
Establish process for sharing career plans across agencies when co-enrolling participants.

Strategy #3
Support the Verdugo Workforce Development Board’s e�orts to allow access to CalJOBS by partner co-enrolling
students/participants.
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Student Acceleration
New Strategies

Strategy #1
Implement bridge programs in math, reading, digital literacy, and ESL that prepare students to enter career pathways and
employment.

Strategy #2
Continue College and Career Pathways as preparation to enter career pathways, including the Verdugo Academies for priority
populations.

Strategy #3
Integrate the bridge programs in the career pathways for a seamless transition of students to career education and
subsequent job placement.

Professional Development
New Strategies

Strategy #1
Schedule partner presentations during monthly meetings on services available, eligibility factors for those services, and
process for student referrals to those services. Scheduling of professional development opportunities has been challenging due
to schedule demands; however, monthly Adult Education Program (AEP) meetings are an opportunity to o�er short trainings
in specific topics.

Strategy #2
Continue to partner with the VWDB to receive quarterly labor market information reports and keep all members and partners
apprised of local needs and growth areas.

Strategy #3
Establish a communication system that shares reports and other GlendaleLEARNS updates across all partner leaders, sta� and
faculty.

Strategy #4
Implement an orientation to GlendaleLEARNS and CA Adult Education Program (CAEP) that is available for all leaders, sta�
and faculty.

Leveraging Resources
New Strategies

Strategy #1
Continue integrated partnership with VWDB to leverage resources and increase employer engagement strategies.

Strategy #2
Continue participating in regional and local planning activities including workforce Memorandum of Understanding (MOU)
and Workforce Development Plans to ensure alignment with GlendaleLEARNS annual and three-year planning.

Strategy #3
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Continue strategic co-enrollment with WIOA and non-WIOA partners in order to provide comprehensive services to students
that lead to employment, while leveraging resources. Strategy will include continuing to refine the universal application
packet and co-enrollment process.

Fiscal Management
A narrative justifying how the planned allocations are consistent with the annual adult education plan which is based on
your CAEP 3-year plan.
The Annual Plan is derived from the Three-Year Plan for GlendaleLEARNS and approved by the Board of Directors. Allocations
are in alignment with the goals and strategies outlined in the plan and are also delineated accordingly in the CFAD and
Member Plans which are also reviewed and approved by the Board of Directors. This ensures that all expenditures are in
compliance with AB104 and directly benefit or support student learning and goal achievement. Sta� salaries are focused on
instructors delivering instruction and/or coordination and support of program development, partner coordination and
delivery of services to students. Similarly, other expenses include the tracking and reporting of CAEP services, other services to
students including job development and job placement assistance, and materials and supplies for program operation and
delivery of instruction.

An approach to incorporating remaining carry-over funds from prior year(s) into strategies planned for 2019-20.
Carry over funds are expected due to invoices submitted a�er June 30, 2019, for services provided up to that date. Invoices will
be processed in July and August 2019 and expenditures will be recorded at the time of payments issued. Using the FIFO method
for expenditures, we expect any carryover funds to be expended in rendering payment for these invoices. Funds for Program
Year 2019-2020 will be used to pay invoices for services and other encumbrances incurred in that year. Continued
implementation of the GlendaleLEARNS Annual Plan and Three-Year Plan, ensures that all expenditure goals will be met in PY
2018-2019 and 2019-2020.

Certification

Glendale CCD - Member Representative

Alfred Ramirez
Administrative Dean, Continuing and Community Education
aramirez@glendale.edu
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MaryAnn Pranke
GlendaleLEARNS Coordinator
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(818) 937-8051
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Glendale Unified - Member Representative
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OUR SERVICES

The Verdugo Jobs Center serves the cities of Burbank,

Glendale, and La Canada Flintridge. Our free career

services are suited to a wide variety of individuals,

including dislocated workers, military veterans, ex-

offenders, high-school dropouts, migrant and seasonal

farmworkers, non-English speaking, people with

disabilities, public assistance recipients, senior workers,

youth, and much more.

 

To learn more and get started, call (818) 937-8000 from

8:00 AM - 5:00 PM Monday - Friday, or email

AskVJC@glendaleca.gov.

 

The Verdugo Jobs Center is dedicated to
supporting our community's workers through this
crisis. We are helping individuals find jobs,  access
much-needed resources, and make informed
career decisions. 

 

THE VERDUGO JOBS

CENTER CONTINUES

TO PROVIDE SERVICES

VIRTUALLY TO ALL

CLIENTS .

VERDUGO JOBS
CENTER
COVID-19 Information for Clients

APRIL 2020 

FOR MORE INFORMATION AND RESOURCES RELATED TO COVID-19,
VISIT THE VERDUGO JOBS CENTER WEBSITE.
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Unemployment Insurance (UI): If

your employer reduces your hours or

shuts down operations due to COVID-

19, you are eligible to receive UI. The

fastest way to apply for UI is

online.Click here for answers to

frequently asked questions (FAQs)

about UI.

The fastest way to apply for UI is

online.

Click here for answers to frequently

asked questions (FAQs) about UI.

Federal Unemployment Benefits:

Click here for information on the $600

additional unemployment benefits

funded by the federal government.

 

UNEMPLOYMENT RESOURCES
Many Californians are facing unemployment due to COVID-19.

Disaster Unemployment Assistance

(DUA): Provides unemployment

benefits to individuals who have

become unemployed due to a

Presidentially declared major disaster,

and who do not qualify for regular

state unemployment benefits. 

Check this link regularly to verify if

DUA becomes available.

Job Search Assistance:  The VJC is

actively tracking employment

numbers, and can provide job search

and placement assistance via

telephone. To be connected with a

VJC case manager, call us at (818) 937-

8000 or email

AskVJC@glendaleca.gov. 

FOR MORE INFORMATION AND RESOURCES RELATED TO COVID-19,
VISIT THE VERDUGO JOBS CENTER WEBSITE.
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https://www.edd.ca.gov/Unemployment/Filing_a_Claim.htm
https://www.glendaleca.gov/home/showdocument?id=55729
https://www.edd.ca.gov/about_edd/coronavirus-2019/workers.htm
https://www.edd.ca.gov/about_edd/disaster_related_services.htm


·COBRA Continuation Coverage: For

workers and their families who have

had a lapse of employment or lost

their jobs due to the the

outbreak, COBRA Continuation

Coverage may be the right choice for

you.  

Click here to find out if you are

eligible.

Medicare/Medicaid:

Medicare typically provides health

insurance for people aged 65 and

older, while Medicaid provides

insurance to low-income individuals,

families and children, pregnant

women, the elderly, and people with

disabilities. 

Determine your eligibility for both

programs.

 

 

 

 

 

 

 

HEALTH INSURANCE
If you lose your job, there are ways to stay covered. 

Special enrollment: Due to COVID-19,

you can apply for health coverage

through Covered California if you are

uninsured regardless of enrollment

period. 

See if you are eligible.

FOR MORE INFORMATION AND RESOURCES RELATED TO COVID-19,
VISIT THE VERDUGO JOBS CENTER WEBSITE.
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https://www.benefits.gov/benefit/4727#Eligibility_Checker
https://www.benefits.gov/benefit-finder
https://apply.coveredca.com/lw-shopandcompare/


CalWORKs: If a family has little or no

cash and needs housing, food, utilities,

clothing or medical care, it may be

eligible to receive immediate short-

term help. 

Learn more and see if you are

eligible for CalWORKs assistance.

CalFRESH: CalFresh (formerly known

as Food Stamps) provides monthly

benefits to assist low-income

households in purchasing food. 

Apply here. 

Access an emergency application.

 

FAMILIES IN NEED
Assistance is available for families impacted by COVID-19.

Low Income Home Energy

Assistance Program (LIHEAP):

Through LIHEAP, eligible low-income

families can receive financial

assistance to offset the costs of

heating and/or cooling dwellings,

and/or have their dwellings

weatherized to make them more

energy efficient. Determine your

eligibility.

Additional utilities assistance.

Find More Benefits:

EDD Additional Resources list.

Benefit Finder tool.

 

 

 

FOR MORE INFORMATION AND RESOURCES RELATED TO COVID-19,
VISIT THE VERDUGO JOBS CENTER WEBSITE.
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https://www.benefits.gov/benefit/1229
https://www.getcalfresh.org/
https://www.getcalfresh.org/
http://dpss.lacounty.gov/wps/portal/dpss/main/programs-and-services/calfresh/
https://www.benefits.gov/benefit/1540
https://www.benefits.gov/categories/Housing%20and%20Public%20Utilities
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https://www.benefits.gov/benefit-finder


Center for Disease Control

California Department of Public

Health

LA County Department of Public

Health

City of Burbank

City of Glendale

Johns Hopkins COVID-19 Map

World Health Organization

For timely updates on the pandemic: 

 

 

STAY INFORMED
Information and resources are a click or call away.

For 24/7 mental health crisis

counseling, call (800) 854-7771 

Free delivery service for adults and

individuals with disabilities

Dignity Health free virtual urgent care

visits.

List of  where to get free or low-cost

meals

Helpful local resources:

 

FOR MORE INFORMATION AND RESOURCES RELATED TO COVID-19,
VISIT THE VERDUGO JOBS CENTER WEBSITE.

 
(818) 937-8000 

AskVJC@glendaleca.gov

CONNECT WITH US
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SUMMER TRAINING & EMPLOYMENT FOR STUDENTS (STEPS) 

Are you between the ages of 16-21? 

We have paid Summer Jobs for students with disabilities! 

Apply today!! 

For more information call 818-937-8073 
In partnership: 

The Summer Training & Employment for Students is an Equal Opportunity Program. Auxiliary aids and 

services are available upon request to individuals with disabilities. TTY 818-548-3857 

YOU CAN EARN UP TO $1,500  LEARN VALUABLE LIFE SKILLS 

Eligibility Requirements: 
Must be a LA County Resident 
16-21 years of age 
Have a documented disability 
Have the right to work in the U.S. 
Must have a work permit, if under 18 

Program Design: 
120 hours of paid work experience 
20 hr sWork Readiness training 
Supported Services available based on 
individual needs 

Submit applications:
Glendale Youth Alliance/STEPS 
1255 S. Central Avenue 
Glendale CA 91204 

Or email applications to: 
 JVenegas-Goulet@Glendaleca.gov 
mtitilah@Glendaleca.gov  

mailto:JVenegas-Goulet@Glendaleca.gov
mailto:mtitilah@Glendaleca.gov


Glendale Youth Alliance Employment Application
Verdugo Jobs Center, 1255 S. Central Ave. Glendale, CA 91204
Tel: (818) 937-8073 • Fax: (818) 937-8070 www.glendaleyouthalliance.org

1. Please complete entire application
2. Please print clearly 
3. False statements will result in rejection of your application

Date:           /         /

Name:                            Birth date:      /    /                                  

Street address:                                                           City:                                                  State:               Zip code: 

Telephone: Home (           )                         Mobile (             )                           E-Mail:

Number of people living at home, including yourself:                                Monthly household income: $

Do you receive Government assistance such as Welfare, Cal Works, AFDC, etc.   p Yes   p No 

Are you currently attending high school?   p Yes   p No  Name of current or last high school:

Did you graduate high school?   p Yes   p No     Please circle:  (Diploma, G.E.D. or C.H.S.P.E.)

If still in high school, anticipated graduation date:                                               What grade are you in?

Are you currently attending college/university?  p Yes   p No  Name of college/university:

Do you have verification of your identity and legal right to work documents in the United States?    p Yes   p No

Are you currently employed?  p Yes   p No  If so, company name:                                                     Hours per week:

If not employed, will this be your first job?  p Yes   p No  

Have you previously participated in GYA programs?  p Yes   p No  If yes, Year(s):

Are you related to any GYA staff or board member, city of Glendale employee or a city council member?   p Yes   p No

If YES, name:                                                                                    Department: 

How did you hear about the GLENDALE YOUTH ALLIANCE? 

Available hours to work (please consider school schedule and extra-curricular activities)     

                         Monday             Tuesday          Wednesday          Thursday             Friday             Saturday            Sunday   
       

Conviction information may be requested if your application is selected and you proceed with the hiring process.

Media Release for Promotional/GYA use: I hereby give my permission for the use of any photographs and videos that may be taken of me 
while working, or participating in miscellaneous activities related to the GLENDALE YOUTH ALLIANCE.     Please initial                 .

I hereby certify that all answers to the questions on this application are true, and I agree and understand that any misstatements of material 
facts or omissions herein will cause forfeiture on my part of all rights to any employment in the service of the GLENDALE YOUTH ALLIANCE.

Applicant’s signature:                                               Parent or Guardian’s signature (if applicant is a minor): 

Last                                             First                                                    middle 

Start time:

End time:

The GLENDALE YOUTH ALLIANCE is an equal opportunity employer/program. Auxiliary aids and services available upon request to individuals with disabilities. TDD (818) 247-9700.



STATE OF CALIFORNIA 

CONSENT TO RELEASE AND OBTAIN 
DR 260 (Rev. 01/18) 

Name / Entity / Address: 

 
DEPARTMENT OF REHABILITATION 

INFORMATION 

 DIVISION: ___________________________ 

Individual’s Full Name and Address: 

Social Security Number: (if necessary) Record Number: Date of Birth: 

I hereby consent to and authorize the Department of Rehabilitation (DOR) to: 

  Obtain from the above Name / Entity   Release to the above Name / Entity 

 Benefits Planning Query  Benefits Summary and Analysis 
 Employment History  Financial Aid Award 
 HIV / AIDS Information  Progress Reports 
 Individualized Education Program (IEP)  Transcripts / Report Cards 
 Individualized Plan for Employment (IPE)  Work Incentives Plan 
 Psychological / Psychiatric Reports  Vocational Rehabilitation Records 
 Drug and Alcohol Information, as explicitly described below 
 Regional Center Records, including Individual Program Plan (IPP) 

 Other: 

The dates of the requested information are: ___________________ to ___________________ 

I acknowledge and understand the following: the requested information may contain medical 
history, treatment, and diagnosed mental and physical condition, including drug and alcohol 
information, psychiatric disabilities, or HIV / AIDS. I may refuse to allow DOR to release or 
obtain information by not signing this form or not checking some of the above boxes, which 
may affect the provision of vocational rehabilitation services. The information requested by 
DOR will be used to determine eligibility for or assist in the provision of vocational rehabilitation 
services. The DOR shall not make any disclosure of the information received without my signed 
authorization, unless required or permitted by law. I may revoke this authorization in writing at 
any time; however, the revocation will not be effective to the extent that any person or entity 
has already acted in reliance on my authorization prior to the revocation. I may have a copy of 
this signed authorization, which will remain valid for 30 days from the date of signature, unless 

otherwise specified here: _______________________________________________________ 

Individual’s Signature Date Signed 


Guardian, Parent or Conservator Signature Date Signed 


Witness Signature  (if above signature by mark) Date Signed 


Information sent To / From: Department of Rehabilitation Phone Number: 

Staff Name and Title: 

Address: 

Page 1 of 2 



DEPARTMENT OF REHABILITATION STATE OF CALIFORNIA 

CONSENT TO RELEASE AND OBTAIN INFORMATION
DR 260 (Rev. 01/18) 

PRIVACY STATEMENT AND NOTICE 

The California Information Practices Act of 1977 (Civ. Code § 1798.17) and the Federal 
Privacy Act (5 U.S.C. § 552a) require this notice be provided to individuals when 
collecting personal information. The information requested on this form, including the 
Social Security Number, is necessary to correctly identify the individual and provide 
written consent to obtain or release information for the limited purpose of determining 
eligibility for or assisting in the delivery of vocational rehabilitation services or release 
information at the individual’s request. Please do not provide any personal information on 
this form that is not requested.  

An individual has the right to revoke this authorization by providing written notice to the 
local Department of Rehabilitation (DOR) office serving the individual. If an individual 
revokes the authorization, it will not affect information already used or released before 
DOR received the individual’s written notice. The federal Health Insurance Portability and 
Accountability Act (HIPAA) (42 U.S.C. § 290dd-2) may not protect information after it is 
released or provided to agencies not covered by that law. Even though DOR is not subject 
to HIPAA, DOR adheres to applicable federal and state privacy laws. The DOR’s Privacy 
Policy is online at www.dor.ca.gov.  

Information obtained by DOR will be included in the individual’s record of services. An 
individual has the right to inspect information maintained by DOR about the individual, 
unless otherwise prohibited or conditioned by law or regulation. For assistance accessing 
such information, contact the DOR staff listed on the form. 

Any personal information collected or released by DOR is subject to the limitations 
established in federal and state law and regulations. Federal law requires DOR to release 
some personal information to other state agencies in order to match data, such as wage 
records, for federal performance accountability requirements. In some cases, DOR may 
release personal information in response to a court order, investigations in connection 
with law enforcement, fraud, abuse, or to protect the individual or others.  The DOR may 
also release personal information for audit, evaluation, or research purposes directly 
connected with the administration of the vocational rehabilitation program or to 
significantly improve the quality of life for applicants and recipients of services in 
accordance with a written agreement that limits use of the information and safeguards 
confidentiality, and if the final product reveals any personal identifying information, 
informed, written consent is required.  (29 U.S.C. § 3141; 34 C.F.R. § 361.38; 42 C.F.R. 
§§ 2.33, 2.51, 2.52, 2.61, and 2.63; Civ. Code §§ 56.13 and 1798 et seq.; and Cal. Code 
of Regs., tit. 9, §§ 7140 through 7143.5.)    

If information is RELEASED with the informed, written consent of the individual to whom 
the information pertains, the receiving individual or agency should be aware that the 
information from DOR is confidential. Federal and state law and regulation prohibit any 
further disclosure of this information without the informed, written consent of the individual 
to whom this information pertains, unless otherwise permitted by law. 
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    DEPARTMENT OF REHABILITATION STATE OF CALIFORNIA         

Student Services Plan Request
DR 203 (REV 08/19) Page 1 of 2

I give permission to school personnel to release this information to the Department of Rehabilitation.  
(20 U.S.C. 1232g(b) and 34 CFR 99.30 and 99.31.) I confirm that the student has documentation of or  
is regarded as having the disability stated above. I give consent for the student to participate in student 
services provided or arranged by the DOR, for as long as the student qualifies for such services. 

Student Signature 



Date Signed Parent/Guardian/Conservator Signature 



Date Signed 

Student Last Name First Name Middle Initial 

Mailing Address City Zip Code County 

Phone Number Email Address 

Date of Birth (mm/dd/yyyy) Social Security Number (if available) Gender  Male  Female 

 Decline to State 

Please check all that apply 
White Hispanic or Latino Black or African American American Indian or Alaska Native 
Hawaiian Samoan Guamanian or Chamorro Other Pacific Islander 
Chinese  Korean  Asian Indian Japanese Vietnamese 
Filipino  Laotian  Cambodian Other Asian  Decline to State  

Please state the student’s disability or reason 
for IEP/504 eligibility: 

Documentation (please select one) 

 IEP (provide a copy) 
 504 Plan (provide a copy) 
 School Signature (see below) 

If “School Signature” is selected: I confirm that the student is enrolled in the school identified below 
and has a record of or is regarded as having the disability stated above. 

Signature of School Official:   Date: 

Printed Name of School Official:  Title: 

School Name School Address Current Grade Level 

School Type 

Public Private  Charter  Home school GED program 

Vocational/Technical College/University Other 

Expected Date of Graduation/Exit 
from School (mm/dd/yyyy) 

Parent/Guardian/Conservator Last Name First Name Relationship 

 Parent 
 Guardian 
 Conservator 

Phone Number Email Address 



    DEPARTMENT OF REHABILITATION STATE OF CALIFORNIA         

Student Services Plan 

DR 203 (REV 08/19) Page 2 of 2 

FORM PURPOSE 

This form is intended to request the Student Services Plan for potentially eligible students, in 
accordance with 34 CFR 361.48(a) and the Vocational Rehabilitation Services Portion of the Unified 
State Plan. “Potentially eligible” students are defined as students with disabilities, ages 16 through 21, 
who have not yet applied or been found eligible for the vocational rehabilitation program. This is not an 
application for vocational rehabilitation services.  

The Student Services Plan can include any or all of the five pre-employment transition services: job 
exploration counseling, work-based learning, postsecondary enrollment counseling, work readiness 
training, and instruction in self-advocacy, depending on the needs and interests of the student. The 
Student Services Plan supports students to explore and prepare for employment through career 
exploration, work experience, and other foundational skills that assist in achieving workplace success. 

 FORM COMPLETION INSTRUCTIONS 

Complete this form to document that the student is currently enrolled in a recognized education 
program and is considered a student with a disability as defined in 34 CFR 361.5(c)(51). 
Parent/Guardian contact information and consent are required for students who are less than 18 
years of age and not an emancipated minor. Conservator contact information and consent are 
required for students with disabilities who are over 18 and have a conservator with relevant authority. 
An electronic version of this form is available online at www.dor.ca.gov. For more information on the 
requirements for pre-employment transition services, refer to 29 USC sections 705(37) and 733, and 
34 CFR parts 361.48(a) and 361.5(c)(51). Consent for the student to participate in the Student 
Services Plan may be revoked at any time by providing written notice to the local DOR office. 

NOTICE AND PRIVACY STATEMENT 

The information requested on this form is necessary to correctly identify the individual as a student 
with a disability as defined in 34 CFR 361.5(c)(51), to provide authorization for the provision of pre-
employment transition services, and to provide authorization for school personnel to release the 
information requested on this form to the DOR to coordinate, provide, or arrange student services in 
accordance with 29 USC sections 705(37) and 733 and 34 CFR parts 361.48(a) and 361.5(c)(51). 
The Social Security Number, if available, is necessary to utilize the Social Security Administration’s 
Ticket to Work and other programs, and also to provide some services. Failure to provide the
information requested may result in delays in services. Individuals should not provide any personal 
information on this form that is not requested. 

The student, or parent, guardian, or conservator as appropriate, has the right to revoke the school’s 
authorization to release information by providing written notice to school personnel. If the student, or 
parent, guardian, or conservator as appropriate, revokes the authorization, it will not affect information 
released to the DOR before the school personnel received the written notice revoking the authorization. 

An individual has the right to inspect information maintained by the DOR about the individual, unless 
otherwise prohibited or conditioned by law or regulation.  For assistance accessing such information, 
contact the DOR. The DOR’s Privacy Policy is online at www.dor.ca.gov.  The DOR office locations 
and contact information can be found at https://www.dor.ca.gov/Home/FindAnOffice. 

Any personal information maintained by the DOR is subject to the limitations in the California 
Information Practices Act (Civ. Code § 1798 et seq.), Title 34 Code of Federal Regulations section 
361.38, and California Code of Regulations, title 9, sections 7140 through 7143.5.  The DOR may 
release personal information in response to a court order, investigations in connection with law 
enforcement, fraud, or abuse, subject to the limitations set forth in California Code of Regulations, title 
9, section 7143.5. (34 CFR 361.38(e)(4) and (5).) 

http://www.dor.ca.gov/
http://www.dor.ca.gov/
https://www.dor.ca.gov/Home/FindAnOffice
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